A COMPARATIVE ANALYSIS OF TEACHERS' BELIEFS ABOUT THE ASSESSMENT OF 4TH GRADE-EFL STUDENTS IN TURKEY, ITALY AND FINLAND by Çakır, Nilay Ceylan & Genç, Zübeyde Sinem
 
 
European Journal of Foreign Language Teaching 
ISSN: 2537 - 1754 
ISSN-L: 2537 - 1754 
Available on-line at: www.oapub.org/edu 
 
Copyright © The Author(s). All Rights Reserved.                                                                                                                           67 
doi: 10.46827/ejfl.v5i6.4104 Volume 5 │ Issue 6 │ 2021 
 
A COMPARATIVE ANALYSIS OF TEACHERS' BELIEFS  
ABOUT THE ASSESSMENT OF 4TH GRADE-EFL STUDENTS  
IN TURKEY, ITALY AND FINLAND 
 
Nilay Ceylan Çakır1, 
Zübeyde Sinem Genç2i 
1İznik İlçe Milli Egitim Mudurlugu, 
Turkey 




The aim of this study is to find out the beliefs of the foreign language teachers about the 
ways and types of assessment tools, assessment activities and exercises used for 4th grade-
EFL students in Turkey, Italy and Finland. A total of 170 English language teachers (89 
in Turkey, 40 in Italy and 41 in Finland) constituted the sample of the study. For data 
collection, a questionnaire with two parts was used. The quantitative data collected 
through the questionnaire were analyzed using descriptive statistics (frequency, 
percentage, mean, standard deviation) and one-way ANOVA. The results of the study 
revealed important points about assessing foreign language skills at primary school level. 
Turkish, Italian and Finnish teachers believed that more student-centered and formative-
based assessment procedures should be used for 4th grade-students who learn English 
as a foreign language. The results also showed that teachers’ beliefs about the types of 
assessment, the content/skills-focus and the need for different kinds of exercises to assess 
4th-graders did not differ significantly in terms of the country. However, teachers’ 
general beliefs about the assessment of 4th-grade students’ foreign language differed 
significantly in terms of the country. The post-hoc analysis showed that Italian teachers’ 
general beliefs about the assessment procedures for 4th grade students’ foreign language 
was significantly higher than Finnish and Turkish teachers’ general beliefs. 
 
Keywords: assessment, learners of English as a foreign language, teachers’ beliefs, 
Turkey Finland, Italy 
 
1. Introduction  
 
Assessment and evaluation have always received attention in the field of English 
language teaching, especially for language policy, methodology and curriculum design 
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in language teaching, in language learning and also in language teachers’ professional 
development. Most recently, assessment as a part of curriculum of all subjects have 
received much greater attention by language teachers and curriculum specialists due to 
its potential to affect the ways of instruction and evaluation of language learner (Dochy, 
2001; Remesal, 2011). Assessment has a critical role and multidimensional functions in 
terms of enabling teachers to know their learners, determine the learning objectives, 
design the learning environment, select the appropriate materials and provide feedback 
to learners. 
  Teaching English as a foreign language (EFL) at primary school level has gained 
importance in Turkey as it has all around the world. With the recent changes in the 
Turkish educational system (4+4+4), English language lesson has become mandatory for 
2nd, 3rd and 4th grades at primary schools. Accordingly, English language teaching 
programs have been redesigned taking the learners’ needs into consideration. The 
functions which are based on communicative competence like telling, asking, 
responding, naming etc. are prepared according to the A1 (basic user) level of CEFR at 
2nd, 3rd and 4th grades (MEB, 2018). The new curriculum also includes some methods about 
evaluation such as student portfolio, self-assessment and peer-assessment. Previous 
studies in Turkey show that although there is a program suggested by authorities for 
schools, teachers still use traditional methods like pen and paper tests to assess their 
students; self-assessment is not applied at schools and the portfolio assessment is still 
being neglected by the teachers (Kırkgöz & Ağçam, 2012; Öz, 2014; Tatlı, 2014). Moreover, 
the content of the tests is based on grammar and vocabulary items and most of the 
assessment procedures ignore listening and speaking skills. In the studies from different 
parts of the world, the results indicate that in the assessment of young learners’ foreign 
language competence, traditional written–oral assessment by numerical grades is still 
carried out.  
 Even though teachers design and plan their teaching processes in line with the 
curricula, a variety of factors influence their choice of assessment type and procedures. 
Teachers’ beliefs regarding language teaching and learning, their experience in the 
teaching profession, students’ characteristics and also the school type were previously 
reported as the determinants of teachers’ selection or choice of assessment (Broadfoot & 
Black, 2004; Pajares, 1992). Another important issue regarding the selection of assessment 
tools and ways is associated with teachers’ conceptions and attitudes. Teachers’ attitudes 
toward assessment influence the ways in which the assessment happens (Griffiths, Gore 
& Ladwig, 2006). Teachers’ perceptions and beliefs in relation to assessment practices 
have a considerable effect on the ways they use in teaching and their assessment practices 
as well as teachers’ behaviors and students’ performance (Jia, Eslami & Burlbaw, 2006; 
Johnson, 1992).  
 
1.2. Purpose of the Study 
The aim of this study is to find out what foreign language teachers’ beliefs are with regard 
to the assessment of 4th-grade EFL learners and the ways and types of assessment tools, 
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assessment activities and exercises used for these students in Turkey, Italy and Finland. 
The study also explores whether there are significant differences between the beliefs of 
Turkish, Italian and Finnish EFL teachers. The research focused on 4th-grade level 
because formal assessment starts at 4th grades in Turkey. Various aspects of the 
assessment system (types, activities, content, skills etc.) were analyzed in detail and 
compared in these three countries. 
 
1.3. Significance of the Study 
Turkey is in the process of being a member of the European Union and makes adaptation 
and reform attempts in all areas of education to be in line with EU criteria. Designing the 
language curricula according to CEFR is one of the steps taken for this adaptation 
attempts. Language education in European countries has already been implementing 
CEFR criteria for a long time. Teachers’ perspective of assessment, the context in which 
they implement the assessment and curriculum / syllabus followed are the critical factors 
which are influential on the selection and implementation of assessment. How this is 
different from classroom to classroom in different countries is still in question. Therefore, 
comparing teachers’ beliefs regarding assessment in Turkish EFL classes and European 
EFL classes help to understand how Turkish EFL teachers’ beliefs about assessment differ 
from European teachers.  
 
1.4. Research Questions 
The following research questions were addressed throughout the study: 
1) What are the EFL teachers' beliefs about the assessment of 4th year- EFL learners 
at primary school level in Turkey, Italy and Finland? 
2) Are there significant differences between Turkish, Italian and Finnish EFL 
teachers’ beliefs about the assessment of 4th year- EFL learners at primary school 
level? 
 This study especially scrutinizes EFL teachers’ general beliefs regarding the 
assessment of 4th –grade learners, the types of assessment, the content/skill-focus in 
assessment, and the kinds of exercises used. 
 
2. Literature Review 
 
Assessment is a systematic way of collecting, reviewing and using a lot of information 
regarding to education program in order to improve learning (Palomba and Banta, 1999). 
In addition to collection of systematic and related information, Anandan (2015) indicates 
that various tools and techniques as a part of assessment help educators to document, 
measure and evaluate learners’ readiness, progress and skills. Assessment is being used 
for many purposes in educational settings and procedures. Wiesnerová (2013) grouped 
the functions of assessment as informative, corrective and motivational. Liljedahl (2010) 
asserts the main purposes of assessment as communication, valuing what is taught, 
reporting out and not sorting / not ranking. As understood from the definition and its 
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area of usage, assessment provides information and feedback not only for the students’ 
progress and development in various areas (e.g. knowledge, skills, beliefs, values etc.), 
but also for curriculum and course implementation (e.g. book, plans, activities, methods 
etc.) (Anandan, 2015; Ioannou – Georgiou, 2003; Nasab, 2015; Palomba & Banta, 1999). 
 In language classes, assessment is an integral part of language teaching and 
learning due to the fact that the information collected through assessment gives idea 
about the quality of instruction and progress of students in terms of having adequate 
knowledge and skills in language (Doğandere, 2006). Assessment in English language 
classes is generally used for educational purposes such as placement, guidance, 
prediction, diagnosis, selection, evaluation, or other administrative purposes 
(Lamprianou & Athanasou, 2009). Thus, assessment is used for many purposes and to 
take different decisions either in process, or product or in both in language classes. In this 
sense, teachers have critical roles for making assessment process effective and useful. 
Cumming (2009) indicates that as an assessor, teachers’ role in assessment is rather 
complex and includes several components as monitoring and reporting students’ 
achievement, diagnosing students’ learning difficulties, and making student groups for 
a specific task or placement. Teachers make use of a variety of assessment tools in 
language classes which help them observe the strengths and weaknesses of teaching and 
learning process, and also provide evidence for re-designing their instructions.  
 
2.1.Teachers’ Beliefs about Assessment  
In the educational processes, teachers have several roles to make the process effective and 
fruitful. One of these roles is associated with the assessment. Cumming (2009) believes 
that teachers’ role for assessment (as an assessor) is rather complex and consists of many 
sub-components. In more specific to language teaching, teachers in language classes are 
generally and routinely expected to monitor and report students’ achievement (e.g. 
written and oral communication skills), diagnose students’ learning difficulties, and 
make student groups for a specific task or placement, etc. Rea-Dickins (2004) says that 
the teacher role in assessment as a vital part of learning makes the teacher agents of 
assessment who observes, evaluates and interprets students’ achievement for improving 
their attainment.  
 In order to monitor the learning process and students’ progress and determine 
whether the pre-determined goals are attained, teachers make use of a variety of 
assessment procedures and tools. They may prefer to use more teacher-based and 
standard-based tests, but in this case, the assessment will be more outcome-based and 
teachers will focus on the final products of the teaching rather than process. In a large 
scale-testing, the assessor may sometimes not be a teacher of the assessed students and 
not aware of students’ individual differences and also the classroom context, which may 
result in as a matter of fairness (Fulcher & Davidson, 2007).  
 On the other hand, in the classroom assessment which is mostly formative in 
nature and a combination of various assessment procedures, teachers focus more on 
authentic and informal tasks as well as seek for multi-faced reality. In this type of 
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assessment, teachers (as an assessor) are more familiar with the classroom context, aware 
of learners’ differences and utilized wide range of information / evidences to judge 
learners’ performance. In such assessment, teachers interact with learners for the reason 
of revealing learners’ current ability so as to take a step for further learning (Fulcher & 
Davidson, 2007). Assessment and teaching are interwoven in alternative assessment, 
which treats the learning as an active process (Ayas, 2014). In such practices, students are 
never grouped based on their performance, teachers emphasize what, how and why the 
students learn, students are given immediate feedback and teachers look for alternative 
learning strategies for achieving the learning goals based on the feedback emerged from 
the assessment (Anderson, 1988).  
 
Figure 1: Assessment for and of Learning 
Assessment for Learning 
(formative assessment) 
Assessment of Learning 
(summative assessment) 
Checks learning to decide what to do next, then 
provides suggestions of what to do; teaching and 
learning are indistinguishable from assessment 
Checks what has been learned to date  
 
Is designed to help educators and students  
improve learning 
 
Is designed for the information of those not 
directly involved in daily learning and teaching 
(e.g., school administration, parents, school board, 
Alberta Education, post-secondary institutions) in 
addition to educators and students 
Is used continually to provide descriptive 
feedback  
Is presented in a periodic report  
 
Usually uses detailed, specific and descriptive 
feedback, in a formal or informal report 
Usually compiles data into a single number, score 
or mark as a formal report 
 
Is not reported as part of an achievement grade Is reported as part of an achievement grade 
 
Usually focuses on improvement, compared with 
the student’s previous best  
 
Usually compares the student’s learning with 
other students’ learning, e.g., norm-referenced — 
making learning highly competitive, or the 
standard for a grade level; e.g., criterion – 
referenced — making learning more collaborative 
and individually focused  
Must involve the student  Does not always involve the student 
(From Sutton (2001) as cited in Alberta Education 2008) 
 
Assessment in language classes could be used for different purposes. A discussion on 
assessment for learning (formative assessment) and assessment of learning (summative 
assessment) have been observed in the language assessment literature. Sutton (2001: 4, as 
cited in Alberta Education, 2008, p. 4) compares assessment for and of learning as given 
in Figure 1.  
 Assessment for learning that associates assessment with formative purposes (so 
called formative assessment) is mainly undertaken to improve the quality of teaching and 
learning process, to provide feedback to both students and teaching process and to focus 
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upon improvement and process. Ongoing exchange of information regarding learning 
between student and student, and also between teacher and students is the main 
character of this type of assessment (Alberta Education, 2008). On the other hand, 
assessment of learning that associates assessment with summative purposes (so called 
summative assessment) is generally used for providing reports on whether students 
attain the objectives at the end of the course of the subject and focus mainly on grading 
students’ achievements and products. Students’ achievement at a given point is assessed 
or graded in this type of assessment (Alberta Education, 2008).  
 Similarly, Öz (2014) indicates that the paradigm shift has been observed in the use 
of assessment in educational practices in which the students’ learning and assessment are 
considered to be interconnected and inseparable from each other. As an integrated part 
of teaching process, in this new trend, assessment is conceived as a process in order to 
support students’ learning.  
 Teachers use several assessment tools in language classes to develop learners’ 
language skills and helping them monitor their own learning. At the same time, various 
usage of assessment tools could help them observe the strengths and weaknesses of 
teaching and learning process, and also provide evidence for re-designing their 
instruction. Even though teachers are designing and planning their teaching processes in 
line with the curricula, a variety of factors influence their choice of assessment types and 
procedures.  
 Teachers’ beliefs regarding language teaching and learning, their experience in the 
teaching profession, students’ characteristics and also the school types are previously 
reported as the determinants of teachers’ selection or choice of assessment (Broadfoot & 
Black, 2004; Pajares, 1992). Mertler (1998) reports differences in school levels (elementary, 
middle and high), years of experience and school location (urban, sub-urban and rural) 
as the factors impacting teachers’ assessment practices. Teachers’ perceptions and beliefs 
in relation to assessment practices have a considerable effect on the ways they used in 
teaching and their assessment practices as well as teachers’ behavior and students’ 
performance (Jia, Eslami & Burlbaw, 2006; Johnson, 1992). In addition, as pointed out in 
the current national and international literature on language teaching and assessment, 
teachers’ conception and perception of assessment (Gökçe, 2014; Jannati, 2012; Shim, 
2009; Öz, 2014) and also attitudes (Brown, 2008) influence their choice of assessment as 
well as their instructions and assessment practices.  
 Emphasizing the role of teachers’ beliefs in the selection of assessment, Thomas 
(2012) revealed seven beliefs on classroom assessment based on the review of available 
literature. These beliefs are as below: 
 
 “(1) Assessments which take place informally in the class are the best ways of assessing 
 students’ performance, (2) Informal assessments are a waste of teaching time, (3) 
 Assessment is a joint venture between teachers and parents, (4) Assessment encourages 
 students to look critically their own classroom performances, (5) Assessments in the form 
 of direct observation, reduces students’ academic achievements, (6) Assessment pressurizes 
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 teachers to complete their syllabi, (7) Assessments, in the form of formal tests, makes a 
 negligible contribution to student learning.” (p.106) 
 
 Song and Koh (2010) claim that teachers’ beliefs about student learning often 
influence their assessment practices. They have conducted a study to examine the 
relationship between teachers’ beliefs about students’ learning and their formative 
assessment practices and found that teachers’ beliefs about students’ learning influenced 
their FA practices; e.g. peer / self -assessment, formative feedback and clarity of task. 
Their study has also pointed out that teachers’ personal interest, tension between 
assessment of and for learning and their beliefs regarding the feedback and diagnosis of 
learning needs were the factors behind the teachers’ beliefs about students’ learning that 
impacted their choice of FA. Similarly, Guskey (2002) also indicates that teachers’ 
assessment literacy and their beliefs about students’ learning influenced mainly their FA 
practices.  
 Theory in relation to a specific topic or subject may not be sometimes appropriate 
and applicable in a particular context due to several reasons, e.g. class size, teachers’ 
experience etc. In this case, teachers tend to select among the available tools based upon 
their experience and background, course content, students’ readiness level and so on. 
Teachers may have a positive perception of any type of assessment (e.g. formative 
assessment) but they do not tend to use such assessment due to work load, overcrowded 
classroom (Büyükkarcı, 2014), difficulty with its administration and lack of time (Veal, 
1988).  
 Assessment in a language class is a challenging and complicated task; thus 
effective use of assessment procedures require knowledge and mastery of assessment 
strategies. Teachers’ perceptions of and beliefs about a particular assessment type are 
critical for their selection of such assessment, but should not be unique sources. Teachers’ 
knowledge on the assessment and awareness of how the assessment improves students’ 
performance and teaching – learning processes should also be considered (Thomas, 2012).  
 
2.2. Research on Teachers’ Perceptions of and Beliefs about Assessment 
Ayas (2014) conducted a study to investigate English teachers’ conceptions regarding the 
assessment and choices of assessment tasks. As the data collection instrument, Teachers’ 
Conceptions of Assessment Questionnaire (TCoA-IIIA) was used. The instrument was 
applied to 43 teachers teaching English as a foreign language in primary schools. The 
results of the study pointed out that English teachers tended to use various assessment 
tools and strategies in practice. Most of them preferred to use alternative assessment 
procedures even though some preferred to use traditional ones. No contradiction was 
observed between teachers’ perceived preferences and conceptions regarding 
assessment. Interestingly, even though there seemed to be no contradiction, the teachers’ 
actual use of assessment procedures was observed to be different from their perceived 
preferences and their conception of the assessment. The assessment tools that teachers 
used in practice were teacher-made written test, standardized tests, question – answer, 
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written works by students, self- and peer- assessment, portfolios, and planned 
observation. Teachers conceived the assessment in three categories as improvement, 
student accountability and school accountability.  
 Öz (2014) examined Turkish EFL teachers’ assessment for learning practices and 
preferences of assessment methods in EFL classes. He also examined whether teachers’ 
practices of assessment or learning differed with regard to gender, years of teaching 
experience, school type (public vs. private). 120 Turkish EFL teachers participated in the 
study and filled out an online questionnaire. The results pointed out that EFL teachers 
most frequently preferred to use fill-in-the-blank, multiple choices, true-false, matching 
and short-answers as assessment methods. They more tended to implement traditional 
methods rather than alternative ones (e.g. portfolios, performance assessment and so on.). 
Teachers’ scaffolding practices and perceived monitoring were reported to be as high 
level. Teachers’ assessment practices in relation to monitoring in support of student 
learning significantly differed with regard to gender, school type (public vs. private) and 
years of teaching experience.  
 Kirkgoz, Babanoğlu and Ağçam (2017) investigated EFL teachers’ perceptions of 
assessment and also their use of assessment and question types in assessment practices 
in their language classes in primary schools. A total of 56 EFL teachers drawn from 42 
public primary schools were selected as the sample of the study. In order to elicit EFL 
teachers’ perceptions and practices related to foreign language assessment in 4th to 6th 
grades, a questionnaire was used as data collection tool. The results revealed that almost 
all the teachers believed in the importance of using assessment in foreign language 
classes. The teachers stated they assessed students in order to track their development in 
foreign language, determine whether the objectives in the course curricula were attained, 
evaluate the performance of both the teacher and students, and to increase the quality of 
teaching. It has been also stated that the assessment provided feedback not only for the 
teachers about their teaching but also for the students about their progress and about the 
appropriateness of approaches, methods and techniques used in language teaching, 
suggesting necessary changes (if needed) for the implementation. The most frequently 
assessment tools used in language classes were paper-pencil tests, in-class observations 
and performance tasks. In order to evaluate the students’ attainments better in English 
language, teachers preferred to use performance-based and communication-based 
assessment types more frequently than traditional assessment types. Oral exams, 
presentations, portfolios, projects and quizzes were less frequently used assessment tools 
in English language classes.  
 Kibar (2018) conducted a study aiming at determining the differences between 
perceptions of in-service and pre-service teachers on classroom-based language 
assessment. A total of 40 in-service English teachers and 99 pre-service English teachers 
in Ankara participated in the study. The participants were asked to complete a 
questionnaire to reflect their perceptions on assessment in language classes. The results 
pointed out that there was a significant difference between two groups of teachers 
regarding classroom – based assessment. The participants were observed to have positive 
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perceptions with regard to classroom-based assessment. Pre-service teachers’ teaching 
experience made a difference on the teachers’ perceptions. On the other hand, the pre-
service teachers perceptions of classroom based assessment did not significantly differ in 
terms of their gender and grade point average.  
 Önalan and Karagül (2018) examined teachers’ beliefs about the use of assessment 
in EFL classes, and also the effect of teachers’ years of teaching experiences and the 
departments they graduated. 70 Turkish EFL teachers selected from prep school of a 
university completed a questionnaire. The results of the study pointed out that Turkish 
EFL teachers mostly tended to use assessment for formative purposes. Self-assessment 
was believed to be an important assessment procedure in teaching English as a foreign 
language. Teachers’ beliefs about the use of assessment did not significantly differ in 
terms of neither years of teaching experience (novice vs. two or more years) nor the 
department (ELT vs. others) graduated. 
 Şahinkarakaş (2012) examined EFL teachers’ conceptions of assessment and the 
effect of teaching experience on their conceptions of assessment. A total of 53 prospective 
teachers in the department of English language teaching and 47 EFL teachers having a lot 
of teaching experiences participated in the study. Teachers were given a statement to 
indicate their metaphorical images for assessment and then required to give their reasons 
for this metaphor. The results of the study showed that teachers’ produced 73 metaphors 
categorized in four themes; assessment as a formative tool, a summative tool, something 
agitating and a sign of self-efficacy. The metaphors, which were categorized under the 
assessment as a formative tool, were related to an ongoing process, a way to promote 
learning through feedback and to diagnose learners’ weaknesses and strengths. The 
metaphors categorized under the assessment as a summative tool were related to the end 
product and grading students’ products. Yet, the metaphors categorized under 
assessment as something agitating were related to fear and difficulty; and the metaphors 
categorized under the assessment as a sign of self-efficacy were related to reflection of 
oneself and personal satisfaction.  
 Gökçe (2014) examined EFL teachers’ perceptions of formative assessment (FA) 
and also compared their perceptions of FA in terms of school type (public vs. private). A 
total of 100 EFL teachers were selected from 39 schools (primary to high school) in 
Turkey. The results pointed out that most of the EFL teachers emphasized the importance 
of using FA due to its contribution to students’ learning in English. Furthermore, the 
teachers believed in that the students should be aware of why they are being assessed 
and FA helped promote learning in language classes. More than half of the EFL teachers 
in public schools emphasized the value of FA that promotes learning, they benefited from 
FA in order to re-design and develop their own teaching of English. Private school EFL 
teachers also believed in that the primary aim of FA was to promote learning. They 
claimed that students could progress on their own. The data also revealed that the private 
school EFL teachers used FA more effectively than those in public schools did.  
 Gattullo (2000) undertook a study with four teachers, three generalists, one 
specialist and also 86 children (at the age of 9 and 10) studying English as a foreign 
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language since they were 8 years-old. In this study, Gattulo (2000) aimed at identifying 
interpretation and implementation of assessment in the final years of primary schools in 
Italy, dimensions of formative assessment, good practices used as formative assessment 
and differences between formative and summative assessment. For data sources, 
classroom observations, interviews with teachers, assessment materials used for teaching 
English as a foreign language and student questionnaire were utilized. The results 
pointed out that the teachers used formative assessment for the purpose of correcting, 
questioning, metacognitive questioning, judging, observing process, examining 
products, rewarding, clarifying, task criteria. Questioning in formative assessment was 
used for two purposes; correcting or making counter-suggesting and providing input, 
response and feedback. Several weaknesses in using formative assessment in classroom 
teaching were revealed in the observations, interviews and questionnaires as the 
development of more structural ways in oral abilities, providing action and feedback for 
self-repair and developing procedures in order to record students’ performances.  
 Wewer (2014) designed a mixed design study to investigate teachers’ assessment 
practices in second language classes in primary schools in Finland. In addition, parents’ 
and pupils’ perception of language assessment and computer simulation program 
(LangPerform) were also examined in the study. A total of 42 teachers serving bilingual 
content instruction, 109 children drawn from 3rd to 5th grades and also 99 parents 
participated in the study. Mixed type data were collected; experimentation, questionnaire 
with children and parents, and video interview were used as data sources. The results of 
the study showed that the most commonly used assessment tools in language classes 
were teacher observation, dialogic interaction and bilingual tests. On the other hand, the 
least used assessment tools were peer assessment, simulations and portfolios. Many of 
them used assessment in order to gather data on the students’ attainment and only one 
third of the teachers scarcely provided feedback to pupils based on the assessment even 
though teachers perceived the language assessment important.  
 Jia, Eslami and Burlbaw (2006) designed a qualitative study to examine English 
teachers’ perceptions of classroom-based assessment in reading. In their study, they also 
aim at presenting teachers’ use of classroom based assessment in reading, their 
understanding in relation to the effectiveness and function of this type of assessment and 
also the factors associated with this type of assessment. 13 teachers teaching English as a 
second language in middle (six teachers) and elementary (seven teachers) schools 
participated in the study. For data sources, classroom observations, interview with 
English teachers and teachers’ assessment materials were used. Content analysis of the 
data pointed out that teachers valued classroom-based assessment in reading, they 
believed this type of assessment was valuable and accurate, and also it had high 
contribution to reading instructions in English classes. As compared to classroom-based 
assessment, the teachers perceived standardized testing in a negative way and placed 
very little value in English classes. The factors influencing the use of teachers’ assessment 
in reading were district policies, state-mandated tests and also students’ characteristics.  
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 Halali, Singh, Saeed and Making (2017) designed a survey study to find out EFL 
teachers’ perceptions of using classroom-based assessment in the context of second 
language acquisition of reading class. Drawn from elementary schools, 28 ELT teachers 
having ESL certified and at least one year teaching experience participated in the study. 
The data were collected from the self-reported questionnaire developed by the 
researchers. The results of the study showed that there were several internal and external 
factors greatly influencing teachers’ perceptions of using classroom-based assessment. Of 
the factors, facilities, willingness, time management, suitable textbooks and the support 
provided by the ministry were more observable ones. Teachers believed that using 
classroom-based assessment helped to improve their formal instruction. Positive internal 
and external factors promoted teachers’ motivation toward classroom-based assessment 
in reading.  
 Chan (2008) examined teachers’ practices and beliefs about multiple assessment 
and their difficulties while practicing the assessment in English language teaching in 
Taiwan. A total of 520 EFL teachers selected from elementary schools in Taiwan 
participated in the study and completed a questionnaire including various types of items. 
The results of the study showed that teachers’ beliefs and practices of assessment differed 
in terms of their years of ESL teaching experiences, but did not differ in terms of their 
ages. Teachers believed that understanding students’ learning success and their progress 
were two main purposes of the assessment. The most frequently used assessment types 
used by the teachers were paper-pencil tests, classroom observation and task-based 
assessment. None of the teachers selected traditional types of assessment as the main 
assessment types. Many of the teachers (%70) used alternative and traditional types of 
assessment together. The obstacles influencing teachers’ practices of assessment mostly 
were heavy curriculum content, classroom size (crowded classroom) and considering the 
assessment as time consuming.  
 Shim (2009) investigated Korean teachers’ perceptions and the use of classroom-
based assessment in the class where English was taught as a second language in Korean 
primary schools. In the study, the author examined teachers’ assessment in four stages as 
planning, implementation, monitoring and recording – dissemination. For data 
collection, a questionnaire including both qualitative and quantitative items reflecting the 
stages of classroom-assessment was utilized. The results revealed that teachers’ firm 
beliefs about the classroom assessment were influential in their assessment practices, 
their knowledge of assessment was in a good level and they used appropriate assessment 
procedures in their operation of classroom assessment practices in the context of English 
teaching. Although English teachers held many principles in terms of classroom-based 
assessment, they did not put all into the practice due to heavy work-load, limited funding 
for teaching foreign language, central bureaucracy of the educational system and 
overcrowded classroom size. Furthermore, teachers’ assessment practices were also 
affected by their complex relationship with head teachers, other teachers and also 
parents.  
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 Jannati (2012) examined Iranian ELT teachers’ perceptions and practices in relation 
to assessment in language classes. A total of 18 ELT teachers in English language 
institutes in Iran participated in the study. Teachers in the study were divided as low, 
mid and high in terms of their teaching experience levels. Interviews with teachers were 
used as data sources in order to address to the aim of the research. Content analysis of 
the interview transcript pointed out that all teachers were observed to be aware of basic 
concepts and technologies associated with the assessment in language classes. Teachers’ 
perceptions of assessment were not differentiated with regard to their teaching 
experience. Teachers at different level of teaching experience attributed the 
characteristics of good assessment in a different way. The most frequently and commonly 
reported features were that assessment should assess students’ achievement (whether 
they learn what is expected to be learned) and assessment should be designed based on 
the objectives of the courses. The assessment practices the teachers used in English 
language classes were asking questions, asking students to write, storytelling, role-play, 
group-work and pair-work.  
 Britton (2015) designed a mixed-method research study to investigate EFL 
teachers’ understanding of assessment for learning in primary schools, implementation 
of their assessment and the impact of their implementation on the interaction in the class. 
Various data sources such as class observation, individual and focus group interview and 
also school documents were utilized. Content analysis of the data showed that teachers’ 
implementation of assessment in the classes of 7-9 year old students and 10-11 year old 
students were different in terms of setting objectives and expectations, monitoring 
performance and checking achievement. In addition, empirical data revealed that 
teachers’ use of assessment for learning could have an impact on creating a classroom 
environment conducive to learning on collaborative interactions. Teachers believed in the 
special characteristics of teaching English to young learners and their understanding of 





3.1. Research Design  
Quantitative research design was used in the present study. The quantitative data were 
collected to explore the beliefs of EFL teachers. The research focused on 4th-grade level 
because the formal assessment starts at 4th-grades in Turkey. Various aspects of the 
assessment system ( types, activities, content, skills etc.) were analyzed and compared in 
detail in respect to the three countries under investigation.  
 
3.2. Data Collection Instrument 
A questionnaire, developed by Brumen et al. (2009), was revised and adapted for the 
purpose of the present study in order to identify teachers' beliefs about the assessment of 
4th-grade EFL students. 
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 The original instrument was examined item-by-item to determine to what extent 
the items in the instrument best fit the study’s aim and whether a revision was needed 
based on its most appropriateness. Then, the first revision of the instrument was 
formulated by an expert on assessment of young EFL learners. The revision was 
undertaken in terms of language (understanding), format and appropriateness of the 
items for the study. Thus, some items were found to be irrelevant and excluded, while 
some items were revised by adapting them into the study context and some items’ 
formats were changed (e.g. from “thick” to “yes – no” response). Furthermore, this version 
of the instrument was implemented on a pilot group of 30 Turkish EFL teachers teaching 
4th graders at primary schools. The purpose of the pilot testing was to shape the 
instrument’s final version. The items in the instrument were revised and changed based 
on the responses of the teachers and their suggestions. The pilot testing indicated the 
necessity to revise some items in terms of format, content and structure.  
 The final version of the instrument was based on the revision provided by the 
teachers in the pilot testing. The final version of the questionnaire included two main 
parts with different types of items. The first part was designed to determine the 
demographics of the teachers. The second part was designed to find out teachers’ beliefs 
about assessment. This part has four sub-sections as beliefs about the types of assessment 
teachers use for 4th grade students, the content / skills – focus in the assessment of 4th 
grade students, kinds of exercises teachers used in their assessment of 4th grade students 
and assessment of students’ foreign language. Therefore, the questionnaire consists of 5 
demographics (gender, country, teaching experience, level of education, school type and 
class size) and 4 sub-sections requiring Likert-scale type responses (I fully agree, I agree, 
I partly agree, I don’t agree, I don’t agree at all).  
 
3.3. Participants 
A total of 170 English language teachers participated in the study ( 89 in Turkey, 40 in 
Italy and 41 in Finland). Teachers who participated in the study were the ones teaching 
4th grade English language classes at primary schools and having former experiences at 
primary and pre-primary schools. Teachers’ participation in the study was based on 
voluntariness. Teachers’ ages, experiences, types of schools and such variables were not 
considered as a variable to include. Therefore, their convenience was mainly considered 
for inclusion. Teachers were accessed through the use of social networks and teachers’ 
forums. 
 
3.4. Data Collection Procedures 
Before the instrument was administrated, the necessary permission to undertake the 
study with EFL teachers at primary schools was obtained from Provincial Directorate of 
National Education in Bursa, Turkey. Italian and Finnish EFL teachers were contacted 
through internet and participated in the study based on their voluntariness. After 
obtaining permission, the questionnaire was first administered on 30 English teachers in 
Bursa for pilot testing. Having revised the questionnaire, its final version was 
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administrated on the target group of teachers face-to-face in Turkey, and it was 
administered by using of teacher networks and social media in Italy and Finland.  
 
3.5. Data Analysis 
The data collected through the questionnaire were firstly coded into SPSS.23. The data 
were cleaned in terms of missing cases, outliers, etc. Later, the cleaned data were 
analyzed by using descriptive statistics. The results obtained through the analyses were 
presented using frequencies, percentages, means and standard deviation along with 
tables, which enabled to make comparison among the countries. In addition to 
descriptive statistics, one-way-ANOVA was performed for the comparison of data 
obtained from teachers in three countries.  
 
4. Results  
 
4.1. Demographics of English Teachers  
Of English teachers selected from Turkey, 16 were male, 73 were female; 11 teachers had 
0 to 5 years teaching experiences, 61 had 6 to 15 years teaching experiences, 15 had 16 to 
24 years teaching experiences and 2 had 24 years or more teaching experiences; 79 
teachers had bachelor’s degree and 10 had master’s degree; and 68 worked at public 
schools and 3 worked at private schools.  
 As for the teachers from Italy, 2 were male and 38 were female; 9 teachers had 0 to 
5 years teaching experiences, 16 had 6 to 15 years teaching experiences, 12 had 16 to 24 
years teaching experiences and 3 had 24 years or more teaching experiences; 23 teachers 
had bachelor’s degree and 17 had master’s degree; and 30 worked at public schools and 
10 worked at private schools.  
 All the teachers from Finland were female; 11 teachers had 0 to 5 years teaching 
experiences, 14 had 6 to 15 years teaching experiences, 13 had 16 to 24 years teaching 
experiences and 3 had 24 years or more teaching experiences; 7 teachers had bachelor’s 
degree and 34 had master’s degree; and 36 worked at public schools and 5 worked at 
private schools.  
 Regarding the typical class size, of Turkish participants, 18 teachers indicated a 
typical class size as less than 20 students, 21 teachers as 20 to 29 students, 18 teachers as 
29 to 35 students and 1 teacher as more than 35 students. Of the Italian participants, 12 
teachers indicated a typical class size as less than 20 students and 28 teachers as 20 to 29 
students. Of the Finnish participants, 21 indicated typical class size as less than 20 
students and 20 teachers as 20 to 29 students. Demographics of English teachers are 
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Table 1: Demographic Characteristics of the Participants (N = 170) 
 Turkey Italy Finland 
f(n) p(%) f(n) p(%) f(n) p(%) 
Gender 
 Male 16  17,79 2 5 - 0 
 Female 73 82 38 95 41 100 
Teaching Experience 
 0 to 5 years 11 12,35 9 22,5 11 26,82 
 6 to 15 years 61 68,53 16 40 14 34,14 
 16 to 24 years 15 16,85 12 30 13 31,70 
 24 years or more 2 2,24 3 7,5 3 7,3 
Level of Education       
 Bachelor’s Degree 79 88.76 23 57.5 7 17 
 Master’s Degree 10 11.23 17 42.5 34 82.9 
School type       
 Public 86 96.62 30 75 36 87.8 
 Private 3 3.37 10 25 5 12.19 
Number of the Students 
 Less than 20 students 18 20.22 12 30 21 51.22 
 20 to 29 students 52 58.42 28 20 20 48.78 
 29 to 35 students 18 20.22 - - - - 
 More than 35 students 1 1.12 - - - - 
 
4.2.Teachers’ Beliefs About Assessment 
4.2.1. Beliefs about the Types of Assessment 
The teachers were asked to indicate their beliefs about the types of assessment to be used 
for 4th grade students. The responses to beliefs items about the types of assessment are 
presented in Table 2, Table 3 and Table 4.  
 For Turkish teachers, based upon the mean average of the items, they agreed that 
the types of assessment of performance based test ( = 4.04) and oral interview ( = 4.02) 
should be used for 4th graders. They tended to agree that language portfolio ( = 3.94), 
teacher own –made paper and pencil test ( = 3.87), self-assessment ( = 3.64), peer 
assessment ( = 3.50), structured observation ( = 3.43) and standardize paper and pencil 
test ( = 3.10) should be used for 4th grade students. 
 For Italian teachers, based upon the mean average of the items, they agreed that 
the types of assessment of oral interview ( = 4.42) should be used for 4th grade students. 
They tended to agree that performance-based test ( = 3.85), structured observation ( = 
3.85), teacher own-made paper and paper and pencil test ( = 3.8), self-assessment ( = 3.75), 
peer assessment ( = 3.55) and standardized paper and pencil test ( = 3.52) should be used 
for 4th grade students. 
 As for Finnish teachers, based upon the mean average of the items, they agreed 
that the types of assessment of self-assessment ( = 4.26), teacher own-made paper and 
pencil test ( = 4.26) and oral interview ( = 4.02) should be used for 4th grade students. They 
tended to agree that language portfolio ( =3.75) and peer-assessment ( = 3.63) should be 
used for 4th grade students. 
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 In order to examine whether teachers’ beliefs about using the types of assessment 
for 4th graders changed according to their country, one way analysis of variance 
(ANOVA) was performed. ANOVA results are given in Table 5. 
 
Table 2: Comparison of Teachers’ Beliefs about  
the Types of Assessment to Be Used in FL Classroom 
Country  f(n)  SD F test Comparison 
Turkey 89 29.57 4.31 
F (2, 167) = 0.161, 
p = 0.852 
- 
- 
Italy 40 29.95 4.69 
Finland 41 29.46 3.03 
  
As presented in Table 2, the results of ANOVA showed that teachers’ beliefs about types 
of assessment to be used at 4th grade FL classroom did not differ significantly in terms of 
country [F (2, 167) = = 0.161 , p = 0.852]. 
 













I don’t agree 
at all 
f(n) p(%) f(n) p(%) f (n) p(%) f (n) p(%) f (n) p(%) 
My own-made paper  
and pencil test 
3.87 28 31.5 34 38.2 17 19.1 8 9 2 2.2 
Standardized paper and pencil  
test from the national or local  
EFL education authority 
3.10 6 6.7 26 29.2 35 39.3 15 16.9 7 7.9 
Performance-based test  4.04 30 33.7 39 43.8 15 16.9 4 4.5 1 1.1 
Structured observation leading  
to a written description of  
students’ performance 
3.43 13 14.6 31 34.8 31 34.8 10 11.2 4 4.5 
Oral interview 4.02 33 37.1 35 39.3 12 13.5 8 9 1 1.1 
Language portfolio 3.94 25 28.1 38 42.7 22 24.7 4 4.5 - - 
Self-assessment 3.64 20 22.5 32 36 26 29.2 7 7.9 4 4.5 
Peer-assessment 3.50 19 21.3 27 30.3 27 30.3 12 13.5 4 4.5 
 













I don’t agree 
at all 
f(n) p(%) f(n) p(%) f (n) p(%) f (n) p(%) f (n) p(%) 
My own-made paper  
and pencil test 
3.8 9 22.5 17 42.5 11 27.5 3 7.5 -  
Standardized paper and pencil  
test from the national or local  
EFL education authority 
3.52 6 15 18 45 10 25 3 7.5 3 7.5 
Performance-based test  3.85 11 27.5 16 40 11 27.5 -  2 5 
Structured observation leading  
to a written description of  
students’ performance 
3.85 7 17.5 22 55 9 22.5 2 5 - - 
Oral interview 4.42 20 50 19 47.5 - - - - 1 2.5 
Language portfolio 3.2 7 17.5 12 30 11 27.5 2 5 8 20 
Self-assessment 3.75 9 22.5 19 47.5 8 20 1 2.5 3 7.5 
Peer-assessment 3.55 7 17.5 18 45 8 20 4 10 3 7.5 
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I don’t agree 
at all 
f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) 
My own-made paper  
and pencil test 
4.26 17 41.5 18 43.9 6 14.6 -  - - 
Standardized paper and pencil  
test from the national or local  
EFL education authority 
2.65 3 7.3 6 14.6 12 29.3 14 34.1 6 14.6 
Performance-based test  3.48 4 9.8 16 39 17 41.5 4 9.8 - - 
Structured observation leading  
to a written description of  
students’ performance 
3.36 4 9.8 16 39 12 29.3 9 22 - - 
Oral interview 4.02 11 26.8 21 51.2 8 19.5 1 2.4 - - 
Language portfolio 3.75 6 14.6 22 53.7 10 24.4 3 7.3 - - 
Self-assessment 4.26 18 43.9 17 41.5 5 12.2 1 2.4 - - 
Peer-assessment 3.63 5 12.2 20 48.8 12 29.3 4 9.8 - - 
 
4.2.2. Beliefs about Content / Skill – Focus in Assessment 
Teachers were asked to indicate their beliefs about the content / skills – focus needed to 
be assessed for the 4th grade students. The responses to beliefs items about content / skills 
– focus are given in Table 6, Table 7 and Table 8.  
 For Turkish teachers, based upon the mean average of the items, they tended to 
fully agree that the content / skills – focus needed to be assessed for 4th graders were 
speaking skills ( = 4.56) and listening skills ( =4.51). They agreed that the content / skills – 
focus needed to be assessed were Lexis (vocabulary) ( = 4.41), reading skills ( = 4.26), 
pronunciation ( = 4.14). They tended to agree on writing skills ( = 3.82) and spelling ( = 
3.75) and they tended to partially agree on grammar ( = 2.96) as to be content / skill –
focuses needed to be assessed for 4th graders. 
 For Italian teachers, based upon the mean average of the items, they tended to 
fully agree that the content / skills – focus needed to be assessed for 4th graders were 
speaking skills ( = 4.67), listening skills ( = 4.67) and reading skills ( = 4.52). They agreed 
that the content / skills – focus needed to be assessed were lexis (vocabulary) ( = 4.4), 
pronunciation ( = 4.2) and writing skills ( = 4.17). They tended to agree on spelling ( = 3.85) 
and grammar ( = 3.7) as to be content / skill –focuses needed to be assessed for 4th graders. 
As for Finnish teachers, based upon the mean average of the items, they tended to fully 
agree that the content / skills – focus needed to be assessed for 4th graders were Lexis 
(vocabulary) ( = 4.60). They agreed that the content / skills – focus needed to be assessed 
were listening skills ( = 4.41), speaking skills ( = 4.36), reading skills ( = 4.19) and writing 
skills ( = 3.97). They tended to agree on pronunciation ( = 3.8), grammar ( = 3.78) and 
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Table 6: Turkish Teachers’ Beliefs about the Content / Skill – Focus in Assessment 
Items X 
FA A PA DA DAA 
f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) 
Grammar 2.96 7 7.9 21 23.6 34 38.2 16 18 11 12.4 
Lexis (Vocabulary) 4.41 45 50.6 36 40.4 8 9 - - - - 
Spelling 3.75 26 29.2 27 30.3 25 28.1 10 11.2 1 1.1 
Speaking skills 4.59 61 68.5 20 22.5 8 9 - - - - 
Listening skills 4.51 55 61.8 25 28.1 9 10.1 - - - - 
Reading skills 4.26 43 48.3 29 32.6 16 18 - - 1 1.1 
Writing skills 3.82 28 31.5 28 31.5 23 25.8 9 10.1 1 1.1 
Pronunciation 4.14 40 44.9 28 31.5 15 16.9 6 6.7 - - 
Note: FA: I fully agree, A: I agree, PA: I partially agree, DA: I don’t agree, DAA: I don’t agree at all 
 
Table 7: Italian Teachers’ Beliefs about the Content / Skill – Focus in Assessment 
Items X 
FA A PA DA DAA 
f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) 
Grammar 3.7 8 20 15 37.5 15 37.5 1 2.5 1 2.5 
Lexis (Vocabulary) 4.4 17 42.5 22 55 1 2.5 - - - - 
Spelling 3.85 13 32.5 11 27.5 13 32.5 3 7.5 - - 
Speaking skills 4.67 28 70 11 27.5 1 2.5 - - - - 
Listening skills 4.67 29 72.5 9 22.5 2 5 - - - - 
Reading skills 4.52 22 55 17 42.5 1 2.5 - - - - 
Writing skills 4.17 16 40 16 40 7 17.5 1 2.5 - - 
Pronunciation 4.2 18 45 13 32.5 8 20 1 2.5 - - 
Note: FA: I fully agree, A: I agree, PA: I partially agree, DA: I don’t agree, DAA: I don’t agree at all 
 
Table 8: Finnish Teachers’ Beliefs about the Content / Skill – Focus in Assessment 
Items X 
FA A PA DA DAA 
f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) 
Grammar 3.78 8 19.5 17 41.5 15 36.6 1 2.4 - - 
Lexis(Vocabulary) 4.60 25 61 16 39 -  -  - - 
Spelling 3.51 7 17.1 13 31.7 15 36.6 6 14.6 - - 
Speaking skills 4.36 17 41.5 22 53.7 2 4.9 -  - - 
Listening skills 4.41 18 43.9 22 53.7 1 2.4 -  - - 
Reading skills 4.19 14 34.1 22 53.7 4 9.8 1 2.4 - - 
Writing skills 3.97 12 29.3 13 31.7 15 36.6 1 2.4 - - 
Pronunciation 3.8 9 22 19 46.3 9 22 4 9.8 - - 
Note: FA: I fully agree, A: I agree, PA: I partially agree, DA: I don’t agree, DAA: I don’t agree at all 
 
In order to examine whether teachers’ beliefs about the content / skills – focus needed to 
be assessed for 4th graders changed according to their country, one way analysis of 
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Table 9: Comparison of Teachers’ Beliefs about  
the Content / Skills – Focus Needed to Be Assessed for 4th Graders 
Country f(n)  SD F test Comparison 
Turkey 89 32.48 4.43 F (2, 167) = 2.585,  
p = 0.078 
- 
- Italy 40 34.2 3.4 
Finland 41 32.56 4.03 
 
As presented in Table 9, the results of ANOVA showed that teachers’ beliefs about the 
content / skills – focus needed to be assessed for 4th graders did not differ significantly in 
terms of country [F (2, 167) = 2.585 , p = 0.078] 
 
4.2.3. Beliefs about the Kinds of Exercises 
Teachers were asked to indicate their beliefs about the kinds of exercises needed to be 
used for 4th grade students. The responses to beliefs about the kinds of exercises needed 
to be used for 4th grade students are given in Table 10, Table 11 and Table 12.  
For Turkish teachers, based upon the mean average of the items, they agreed that the 
kinds of exercises needed to be used for 4th graders were listening to audio material ( = 
4.43), matching ( = 4.39), oral description of picture ( = 4.28), role playing ( = 4.26), making 
a dialogue ( = 4.21), comprehension questions about a short test ( = 4.17), filling gaps ( = 
4.17). They tended to agree that students create their own sentences / text ( = 3.77), writing 
words, short texts ( = 3.73), reading words and sentences ( = 3.69), students repeat 
vocabulary or sentences ( = 3.67), spelling ( = 3.59) and multiple choice ( = 3.52) as to be 
kinds of exercises needed to be used for 4th graders. They partially agree on dictation ( = 
3.22) and grammatical activities ( = 3.03) needed to be used for 4th graders.  
 For Italian teachers, based upon the mean average of the items, they agreed that 
the kinds of exercises needed to be used for 4th graders were listening to audio material ( 
= 4.42), comprehension questions about a short test ( = 4.26), fillings gaps ( = 4.25), 
matching ( = 4.25), oral description of a picture ( = 4.2), multiple choice ( = 4.15), role 
playing ( = 4.1), writing words, short texts ( = 4.05), reading words and sentences ( = 3.97) 
and making a dialogue ( = 3.97). They tended to agree on repeating vocabulary or 
sentences by students ( = 3.72), spelling ( = 3.62), students’ creation of their own sentences 
/texts ( = 3.57), grammatical activities ( = 3.55), and they partially agreed on dictation as 
to be kinds of exercises needed to be used for 4th graders. 
 As for Finnish teachers, based upon the mean average of the items, they agreed 
that the kinds of exercises needed to be used for 4th graders were listening to audio 
materials ( = 4.34), students’ creation of their own sentences /texts ( = 4.29), 
comprehension questions about a short test ( = 4.26), matching ( = 4.12) and writing 
words, short texts ( = 4.07), filling gaps ( = 3.97) and grammatical activities ( = 3.95). They 
tended to agree on oral description of a picture ( = 3.75), reading words and sentences ( = 
3.73), role playing ( = 3.68) and making a dialogue ( = 3.63), and they partially agreed on 
multiple choice ( = 3.36), dictation ( = 3.31) and repeating vocabulary or sentences by 
students ( = 3). 
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I partially  
agree 
I don’t  
agree 
I don’t  
agree at all 
f(n) p(%) f(n) p(%) f(n) p(%) f (n) p(%) f (n) p(%) 
Filing gaps 4.17 33 37.1 41 46.1 13 14.6 2 2.2 - - 
Matching 4.39 43 48.3 38 42.7 8 9 - - - - 
Role playing 4.26 45 50.6 27 30.3 13 14.6 4 4.5 - - 
Writing words,  
short texts 
3.73 20 22.5 35 39.3 25 28.1 8 9 1 1.1 
Comprehension Qs  
about a short text 
4.17 35 39.3 36 40.4 17 19.1 1 1.1 - - 
Dictation 3.22 18 20.2 21 23.6 21 23.6 21 23.6 8 9 
Grammatical activities 3.03 7 7.9 19 21.3 38 42.7 20 22.5 5 5.6 
Students create their  
own sentences/texts 
3.77 25 28.1 32 36 22 24.7 7 7.9 3 3.4 
Listening to audio material 4.43 48 53.9 33 37.1 7 7.9 1 1.1 - - 
Making a dialogue 4.21 44 49.4 26 29.2 15 16.9 2 2.2 2 2.2 
Students repeat vocabulary  
or sentences 
3.67 24 27 29 32.6 22 24.7 11 12.4 3 3.4 
Multiple Choice 3.52 16 18 35 39.3 21 23.6 14 15.7 3 3.4 
Reading words and sentences 3.69 22 24.7 28 31.5 31 34.8 6 6.7 2 2.2 
Oral description of a picture 4.28 43 48.3 31 34.8 12 23.5 3 3.4 -  
Spelling 3.59 20 22.5 32 36 21 23.6 13 14.6 3 3.4 
  














I don’t  
agree at all 
f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) 
Filing gaps 4.25 13 32.5 24 60 3 7.5 - - - - 
Matching 4.25 18 45 21 52.5 1 2.5 - - - - 
Role playing 4.1 17 42.5 14 35 7 17.5 - - 2 5 
Writing words,  
short texts 
4.05 13 32.5 16 40 11 27.5 - - - - 
Comprehension Qs  
about a short text 
4.4 18 45 20 50 2 5 - - - - 
Dictation 3 3 7.5 10 25 15 37.5 8 20 4 10 
Grammatical activities 3.55 7 17.5 13 32.5 16 40 3 7.5 1 2.5 
Students create their own 
sentences/texts 
3.57 9 22.5 15 37.5 10 25 2 5 4 10 
Listening to audio material 4.42 24 60 11 27.5 3 7.5 2 5 - - 
Making a dialogue 3.97 15 37.5 15 37.5 7 17.5 - - 3 7.5 
Students repeat vocabulary  
or sentences 
3.72 10 25 15 37.5 9 22.5 6 15 - - 
Multiple choice 4.15 14 35 20 50 4 10 2 5 - - 
Reading words and sentences 3.97 12 30 17 42.5 9 22.5 2 5 - - 
Oral description of a picture 4.2 14 35 20 50 6 15 - - - - 
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I don’t  
agree 
I don’t agree at 
all 
f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) 
Filing gaps 3.97 10 24.4 21 51.2 9 22 1 2.4 - - 
Matching 4.12 10 24.4 26 63.4 5 12.2 - - - - 
Role playing 3.68 5 12.2 19 46.3 16 39 1 2.4 - - 
Writing words,  
short texts 
4.07 11 26.8 22 53.7 8 19.5 - - - - 
Comprehension Qs  
about a short text 
4.26 15 36.6 22 53.7 4 9.8 - - - - 
Dictation 3.31 4 9.8 15 36.6 12 29.3 10 24.4 - - 
Grammatical activities 3.95 10 24.4 19 46.3 12 29.3 - - - - 
Students create their own 
sentences/texts 
4.29 16 39 21 51.2 4 9.8 - - - - 
Listening to audio material 4.34 16 39 24 58.5 - - 1 2.4 - - 
Making a dialogue 3.63 8 19.5 14 34.2 15 36.6 4 9.8 - - 
Students repeat vocabulary  
or sentences 
3 5 12.2 9 22 11 26.8 13 31.7 3 7.3 
Multiple Choice 3.36 5 12.2 10 24.4 23 56.1 1 2.4 2 4.9 
Reading words and sentences 3.73 8 19.5 20 48.8 7 17.1 6 14.6 - - 
Oral description of a picture 3.75 7 17.1 19 46.3 13 31.7 2 4.9 - - 
Spelling 3.43 5 12.2 15 36.6 14 34.1 7 17.1 - - 
In order to examine whether teachers’ beliefs about kinds of exercises needed to be used 
for 4th grade students changed according to their country, one way analysis of variance 
(ANOVA) was performed. ANOVA results are given in Table 13. 
 
Table 13: Comparison of Teachers’ Beliefs about  
the Kinds of Exercises Needed to Be Used for 4th Grade Students 
Country  N  SD F test Comparison 
Turkey 89 58.21 7.74 F (2, 167) = 1.081, 
p = 0.342 
- 
- Italy 40 59.42 7.4 
Finland 41 56.95 7.35 
 
As presented in Table 13, the results of ANOVA showed that teachers’ beliefs about the 
kinds of exercises needed to be used for 4th grade students did not differ significantly in 
terms of country [F (2, 167) = 1.081 , p = 0.342]. 
 
4.2.4. Teachers’ General Beliefs about Assessment of Students’ Foreign Language 
The teachers were asked to indicate their general beliefs about assessment of 4th grade 
students’ foreign language. The responses to the items are given in Table 14, Table 15 and 
Table 16. 
 For Turkish teachers, mean scores of their general beliefs of students’ foreign 
language were between = 4.68 and = 2.97. The item of “It is difficult to assess speaking skills 
in the crowded classes” had the highest mean score whereas the item of “The results of 
assessment should be used to place students” had the lowest mean score. Other items’ mean 
scores were respectively; there should be ready-made exams in the books to assess 
listening skills ( = 4.19), students should be assessed to check students strength and 
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weaknesses for lesson planning ( = 3.98), parents should always be informed with the 
results of students’ assessment ( = 3.97), there should be ready-made exams in the books 
to assess speaking skills ( = 3.93), students should be assessed by comments, not by 
numerical grades ( = 3.66), I need to be more trained in assessing students in primary 
schools ( = 3.48), students of a foreign language should be assessed in the primary school 
( = 3.26), students should be assessed to provide a record for success and failure ( =3.24), 
and students should be tested on sentence-level activities ( = 3.15).  
  For Italian teachers, mean scores of their general beliefs of students’ foreign 
language were between = 4.2 and = 3.45. The item of “Students of a foreign language should 
be assessed in the primary school” had highest mean score whereas the item of “The results 
of assessment should be used to place students” had the lowest mean score. Other items’ mean 
scores were respectively; there should be ready-made exams in the books to assess 
listening skills ( = 4.15), students should be assessed to check students strength and 
weaknesses for lesson planning ( = 4.15), there should be ready-made exams in the books 
to assess speaking skills ( = 4.15), parents should always be informed with the results of 
students’ assessment ( = 3.92), I need to be more trained in assessing students in primary 
schools ( = 3.72), It is difficult to assess speaking skills in the crowded classes ( = 3.7), 
students should be tested on sentence-level activities ( = 3.7), students should be assessed 
to provide a record for success and failure ( =3.67) and students should be assessed by 
comments, not by numerical grades ( = 3.62).  
 For Finnish teachers, mean scores of their general beliefs of students’ foreign 
language were between = 4.26 and = 1.87. The item of “There should be ready-made exams in 
the books to assess listening skills” had highest mean score whereas the item of “The results 
of assessment should be used to place students” had the lowest mean score. Other items’ mean 
scores were respectively; students of a foreign language should be assessed in the 
primary school ( = 4.2), there should be ready-made exams in the books to assess speaking 
skills ( = 4.12), there should be ready-made exams in the books to assess listening skills ( 
= 4), parents should always be informed with the results of students’ assessment ( = 4.07), 
I need to be more trained in assessing students in primary schools ( = 3.97), students 
should be assessed to check students strength and weaknesses for lesson planning ( = 
3.68), students should be tested on sentence-level activities ( = 3.68), students should be 
assessed by comments, not by numerical grades ( = 3.29), it is difficult to assess speaking 
skills in the crowded classes ( = 3.09) and students should be assessed to provide a record 
for success and failure ( =2.92). 
 
Table 14: Turkish Teachers’ General Beliefs  
about Assessing 4th Grade Students’ Foreign Language 
Items  
FA A PA DA DAA 
f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) 
Students of a foreign language 
should be assessed in the primary 
school. 
3.26 18 20.2 14 15.7 39 43.8 10 11.2 8 9 
I need to be more trained in assessing 
students in primary schools. 
3.48 14 15.7 35 39.3 22 24.7 16 18 2 2.2 
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It is difficult to assess speaking skills 
in the crowded classes. 
4.68 65 73 21 23.6 2 2.2 1 1.1 -  
There should be ready-made exams 
in the books to assess listening skills. 
4.19 33 37.1 43 48.3 11 12.4 1 1.1 1 1.1 
Students should be assessed to check 
students’ strength and weaknesses 
 for lesson planning 
3.98 29 32.6 39 43.8 15 16.9 3 3.4 3 3.4 
Students should be assessed by 
comments, not by numerical grades. 
3.66 20 22.5 30 33.7 30 33.7 7 7.9 2 2.2 
The results of assessment should be 
used to place students. 
2.97 10 11.2 22 24.7 24 27 22 24.7 11 12.4 
There should be ready-made exams 
in the books to assess speaking skills. 
3.93 28 31.5 34 38.2 20 22.5 7 7.9 - - 
Students should be assessed to 
provide a record for success and 
failure. 
3.24 13 14.6 26 29.2 28 31.5 14 15.7 8 9 
Students should be tested on 
sentence-level activities. 
3.15 8 9 28 31.5 31 34.8 14 15.7 8 9 
Parents should always be informed 
with the results of students’ 
assessment. 
3.97 30 33.7 35 39.3 17 19.1 6 6.7 1 1.1 
Note: FA : I fully agree, A: I agree, PA: I partially agree, DA: I don’t agree, DAA: I don’t agree at all 
 
Table 15: Italian Teachers’ General Beliefs  
about Assessing 4th Grade Students’ Foreign Language 
Items  
FA A PA DA DAA 
f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) 
Students of a foreign language 
should be assessed in the primary 
school. 
4.2 13 32.5 22 55 5 12.5 - - - - 
I need to be more trained in assessing 
students in primary schools. 
3.72 12 30 14 35 9 22.5 1 2.5 4 10 
It is difficult to assess speaking skills 
in the crowded classes. 
3.7 13 32.5 13 32.5 7 17.5 3 7.5 4 10 
There should be ready-made exams 
in the books to assess listening skills. 
4.15 11 27.5 25 62.5 3 7.5 1 2.5 - - 
Students should be assessed to check 
students’ strength and weaknesses 
for lesson planning 
4.15 14 35 19 47.5 6 15 1 2.5 - - 
Students should be assessed by 
comments, not by numerical grades. 
3.62 11 27.5 12 30 11 27.5 3 7.5 3 7.5 
The results of assessment should be 
used to place students. 
3.45 2 5 20 50 12 30 6 15 - - 
There should be ready-made exams 
in the books to assess speaking skills. 
4.15 14 35 19 47.5 6 15 1 2.5 - - 
Students should be assessed to 
provide a record for success and 
failure. 
3.67 6 15 19 47.5 11 27.5 4 10 - - 
Students should be tested on 
sentence-level activities. 
3.7 2 5 26 65 10 25 2 5 - - 
Parents should always be informed 
with the results of students’ 
assessment. 
3.92 14 35 14 35 8 20 3 7.5 1 2.5 
Note: FA: I fully agree, A: I agree, PA: I partially agree, DA: I don’t agree, DAA: I don’t agree at all 
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Table 16: Finnish Teachers’ General Beliefs  
about Assessing 4th Grade Students’ Foreign Language 
Items  
FA  A PA DA DAA 
f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) f(n) p(%) 
Students of a foreign language 
should be assessed in the 
primary school. 
3.97 13 31.7 16 39 11 26.8 - - 1 2.4 
I need to be more trained in 
assessing students in primary 
schools. 
3.09 6 14.6 11 26.8 7 17.1 15 36.6 2 4.9 
It is difficult to assess speaking 
skills in the crowded classes. 
4 17 41.5 11 26.8 9 22 4 9.8 - - 
There should be ready-made 
exams in the books to assess 
listening skills. 
4.26 18 43.9 17 41.5 5 12.2 1 2.4 - - 
Students should be assessed to 
check students’ strength and 
weaknesses for lesson planning 
3.68 8 19.5 14 34.1 17 41.5 2 4.9 - - 
Students should be assessed by 
comments, not by numerical 
grades. 
3.29 4 9.8 14 34.1 13 31.7 10 24.4 - - 
The results of assessment should 
be used to place students. 
1.87 - - 1 2.4 7 17.1 19 46.3 14 34.1 
There should be ready-made 
exams in the books to assess 
speaking skills. 
4.12 15 36.6 17 41.5 8 19.5 1 2.4 - - 
Students should be assessed to 
provide a record for success and 
failure. 
2.92 3 7.3 10 24.4 13 31.7 11 26.8 4 9.8 
Students should be tested on 
sentence-level activities. 
3.68 4 9.8 23 56.1 11 26.8 3 7.3 - - 
Parents should always be 
informed with the results of 
students’ assessment. 
4.07 16 39 13 31.7 11 26.8 1 2.4 - - 
Note: FA: I fully agree, A: I agree, PA: I partially agree, DA: I don’t agree, DAA: I don’t agree at all 
 
In order to examine whether teachers’ general beliefs about assessment of 4th grade 
students’ foreign language changed according to their country, one way analysis of 
variance (ANOVA) was performed. ANOVA results are given in Table 17. 
 
Table 17: Comparison of Teachers’ General Beliefs  
about Assessing 4th Grade Students’ Foreign Language 
Country  N  SD F test Comparison 
Turkey 89 40.57 5.99 F (2, 167) = 3.962, 
p< 0.05 
Italy > Finland 
 Italy 40 42.45 5.62 
Finland 41 39.0 4.2 
 
As presented in Table 17, the results of ANOVA showed that teachers’ general beliefs 
about assessment of 4th grade students’ foreign language differed significantly in terms 
of country [F (2, 167) = 3.962 , p< 0.05]. Follow up analysis using post hoc comparison with 
Tukey test was conducted to observe pair-wise differences among the countries. The post 
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hoc analysis showed that Italian teachers’ general beliefs about assessment of 4th grade 
students’ foreign language ( = 42.45, SD = 5.62) was significantly higher than Finnish 




The research question was addressed in terms of the teachers' beliefs about assessment 
of 4th grade students in Turkey, Finland and Italy.  
 Turkish teachers agreed that performance based – tests and oral interviews as 
assessment tools; speaking skills, listening skills, lexis (vocabulary), reading skills and 
pronunciation as content / skills in assessment; and audio material, matching, oral 
description of picture, role playing, making a dialogue, comprehension questions about 
a short test, filling gaps as the kinds of assessment were needed to be used at 4th grade 
language classes. 
 Italian teachers agreed that oral interview as an assessment tool; speaking skills, 
listening skills and reading skills as content / skill – focus in assessment; and listening to 
audio material, matching, oral description of picture, role playing, making a dialogue, 
comprehension questions about a short test and filling gaps were needed to be used at 4th 
grade language classes. 
 Finnish teachers agreed that self-assessment, teacher own-made paper and pencil 
test and oral interview as assessment tools; lexis (vocabulary), listening skills, speaking 
skills, reading skills and writing skills as content / skill – focus in assessment; and audio 
materials, students’ creation of their own sentences /texts, comprehension questions 
about a short test, matching and writing words, short texts, filling gaps and grammatical 
activities were needed to be used at 4th grade language classes. 
  Turkish, Italian and Finnish teachers’ beliefs about assessment revealed their 
tendency to use more students-centered and formative-based assessment procedures. 
Writing skills and associated assessment tools and exercises were observed to be given 
less attention by many of the teachers in all three countries. The reason of giving less or 
little attention to writing skills is because of the fact that writing skills are not the main 
focus of 4th grade language learning. Speaking and listening skills are more emphasized 
and the main focus in the language curriculum for 4th grade level. That is why teachers 
showed higher beliefs about the tools, content – skills and communicative exercises 
associated with listening and speaking skills. However, Finnish teachers, compared with 
Italian and Turkish, put much more emphasis on writing skills along with associated 
tools, content and exercises. Teachers’ beliefs and tendencies regarding the ways of 
assessment tools, the types of content-skills and exercises are in line with the language 
proficiency to be gathered in A1 and / or A2 level according to CERF. Teachers’ general 
beliefs about assessment of young learners’ foreign language revealed that the items of 
the results of assessment should be used to place students had the lowest belief scores for 
most of the teachers.  
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 In all three countries, most of the teachers indicated that assessing speaking skills 
in crowded classes is difficult. Britton (2015) asserts that implementation of assessment 
of learning in EFL is closely related to the context in which it is done and also connected 





This study has revealed some critical implications for teachers’ beliefs and further 
research in terms of assessment of young learners.  
 For further research, more teachers from more different countries should be 
invited to a similar study to portray teachers’ practices and beliefs in Turkey and different 
European Countries. Even though European countries follow CEFR standards for 
language learning, they still stick to their countries’ educational policy. Comparing 
different countries in terms of teachers’ assessment beliefs could also help to understand 
how educational policy and teacher orientation effect their practices. In the following 
studies, teachers’ demographic characteristics (gender, age, experience, school type etc.), 
attributes (e.g. motivation) and philosophy (e.g. curriculum orientation) should also be 
included as factors to understand the relationship of these factors with teachers’ 
assessment practices and beliefs. Furthermore, in order to deepen our understanding on 
how teachers implement assessment in their classroom, the rationale behind their 
practice and the factors affecting their practice, comparative case studies should be 
conducted through not only using questionnaire but also using a series of observation 




The quantitative analyses revealed significant outcomes with regard to foreign language 
teachers’ beliefs about assessment of young language learners in language classes in 
Turkey, Italy and Finland. The following conclusions have been reached throughout the 
study.  
1) The highest belief score about the types of assessment to be used for 4th grade 
students for Turkish teachers was related with the item of “performance-based 
test”, for Italian teachers was related with the item of “oral interview”, and for 
Finnish teachers was related with the item of “my own-made paper and pencil 
test” and “self-assessment”. 
2) The highest belief score about the content / skills needed to be assessed for 4th 
grade students for Turkish teachers was related with the item of “speaking skills”, 
for Italian teachers was related with the item of “speaking and listening skills” and 
for Finnish teachers was related with the item of “lexis (vocabulary)”. 
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3) The highest belief score about the kinds of exercises needed to be used for 4th grade 
students for Turkish, Italian and Finnish teachers was the same and related with 
the item of “listening to audio material”. 
4) Teachers’ beliefs about the types of assessment to be used, about the content and 
skills needed to be assessed and about the kinds of exercises needed to be used for 
4th grade students did not differ significantly across the countries. 
5) The highest belief score about assessment of young learners’ foreign language for 
Turkish teachers was related with the item of “It is difficult to assess speaking 
skills in the crowded classes”, for Italian teachers was related with the items of 
“Students of a foreign language should be assessed in the primary school” and for 
Finnish teachers was related with the item of “There should be ready exams in the 
books to assess listening skills”. Italian teachers’ general beliefs about assessment 
of young learners’ foreign language were significantly higher than Finnish 
teachers. 
6) Teachers in three countries tended to use ready-to-use exams drawn not only from 
text books but also from online platforms.  
7) Considering the teachers in all three countries, most of the teachers believed that 
students of a foreign language should be assessed to provide a record for success 
and failure in the primary school and parents should always be informed with the 
results of students’ assessment. 
8) Most of the teachers in three countries are against the use of assessment results to 
place students. 
9) In all countries, teachers’ lack of assessment skills was a common deficiency which 
needs to be improved. 
 
8. Limitations of the Study 
 
This study was carried out with only language teachers in Turkey and two European 
countries, Finland and Italy. Face-to-face interaction with Turkish teachers was 
implemented in the administration of the questionnaires. However, the same procedures 
were not implemented with Italian and Finnish teachers. They were contacted through 
internet (e.g. teacher platform) and were required to give their responses that way. This 
might have provided comfort to the participants, but it probably decreased the reliability 
of the questionnaire because some teachers experienced problems with some questions.  
 Teachers’ beliefs regarding the assessment practices in EFL classes were only 
based on self-reported data which was not assured with real class observations. Thus, 
teachers’ self-report might not totally reflect what was being assessed and might 
somehow reflect teachers’ goodwill.  
 EFL teachers from only three countries were selected to address to the research 
questions. This helped to understand teachers’ beliefs in these countries. The effect of 
school conditions, demographics and curriculum orientations of teachers on their beliefs 
were not compared in this study due to the scope of the investigation.  
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